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Abstract 

The aim of this study was to examine elementary school students’ story writing skills according to 

grade level within the framework of certain variables. The study was designed with a cross-sectional 

research model, one of the developmental research methods. The study group of the research consisted 

of 319 students attending 4th, 5th, 6th, 7th and 8th grades. A Story Writing Form developed by the 

researchers was used as the data collection tool in the research. In the data collection process, the 

students were given the story writing form and asked to write a story within a certain period by 

choosing one of the topics included in the form. To evaluate the stories written by the students, the 

6+1 Analytic Writing and Assessment Scale was used. The research results revealed that the great 

majority of students used a title in their stories and that they created their stories with a single 

paragraph. On the other hand, it was seen that the grade level and gender variables had an effect on the 

quality of the stories. Generally, the quality of the stories improved as grade level increased, and girls 

wrote better quality stories than boys. However, this effect was not significant at every grade level. 
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INTRODUCTION 

The story is a type of writing that has been used for various purposes for centuries. It can be 

defined as a fictional type of writing that deals with events that humans experience or can experience 

within the framework of elements such as place, time or people. The story is a genre that children from 

preschool onwards frequently use in their experiences and refer to in their narrations.  

Children’s ability to transform events that occur in both their real and imaginary worlds into 

stories is a skill that emerges at around the age of two (McCabe & Peterson, 1991). Later, as a literary 

style in which they gradually begin to take an interest together with age, children can learn all the story 

elements at around the age of eight (Pellegrini & Galda, 1982). After the ages of 10-12, their interest 

in this style of writing gradually increases further (cited in Temizkan, 2011).  The story concept 

develops in children progressively over time by listening to the things they are told, and narrating and 

writing the things they read (Tompkins, 2008). Stories are important in terms of children’s personal 

development and use of language. The child personally enables his/her emotions to develop by 

establishing a relationship between the hero of the story and him/herself. Akyol (2014) emphasised the 

importance of stories by stating that through stories, children enrich their vocabulary and recognise the 

power of language, and that they are a tool for children to convey their messages. The instruction of 

story writing is one of the learning outcomes included in curricula especially for students from 

elementary school onwards both in Turkey (Ministry of National Education [MoNE], 2019) and in 

other countries (e.g., CCSS, 2010, OMOE, 2006). Stories have an important place in writing skills as 

well as in reading and comprehension skills, and are used in written expression activities (Arıcı, 

Ungan & Şimşek, 2012).  

A story should be written according to a certain plan and in such a way as to include specific 

features. In the mental design process, which is the first stage, the title is written first (Temizyürek & 

Çevik, 2017). In story writing activities, the title can also be added after the story is completed. The 

structure of the story includes the skill of ordering the paragraphs and the appropriate transition 

between the paragraphs, that is, organisational skill (Paquette, 2002). A good quality story will appear 

as the result of good organisation of ideas. While doing this, the writer’s style also plays an important 

role. To be successful in the skill of story writing, the writer should have an accumulation of 

knowledge, and a vocabulary wide enough to express his/her feelings and thoughts (Yılmaz, 2019). 

Furthermore, in terms of cohesion in the story, it is important for the sentences created to be orderly 

and fluent, and for the transition between paragraphs to be consistent. Punctuation marks and spelling 

rules also enable the story to be understandable and effective. In sentences containing spelling 

mistakes, a change and differentiation of meaning may occur (Genç, 2017). Similarly, legibility of 

handwriting, page layout, and appropriate spaces between words are important for understanding of 

the story and achieving the message intended to be given to the reader. Although all these 

features/criteria are regarded as a complex skill due to the nature of written expression, teachers need 

to encourage their students to write stories (Ballard & Glynn, 1975) and to assess them, since 

assessment of writing lies at the core of effective writing instruction and learning (Jones, 2002). 

According to the analytic rubrics most frequently used globally for assessment of story writing skills, 

stories are evaluated with regard to style and content with certain criteria (e.g., Dunsmuir et al., 2015; 

Rezaei & Lovorn, 2010). 

When studies conducted on the subject of story writing skills in the literature are examined, it 

is seen that they are mostly quasi-experimental and descriptive studies. Examination of the descriptive 

studies reveals research studies that examine story writing skills at different grade levels (Ulu, 2019; 

Duran & Yılmaz, 2019; Taş, 2019; Eğilmez & Berber, 2017; Kaynaş, 2014; Yasul, 2014; Yılmaz, 

2008). When the results of studies made at elementary school level (Ulu, 2019; Duran & Yılmaz, 

2019) are examined, students’ stories were evaluated according to certain dimensions (sentence 

fluency, word choice, grammar, etc.) and it was concluded that students’ levels were similar to each 

other and that their story writing levels were moderate. On the other hand, it was reported that when 

choice of topic was left to students, they created more successful stories. In story writing studies 

conducted at secondary school level, different grade levels were studied (e.g., fifth grade: Eğilmez & 
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Berber, 2017; sixth grade: Kaynaş, 2014; Yasul, 2014; Yılmaz, 2008; eighth grade: Taş, 2019), and as 

a common result of the studies, it was seen that students’ story writing skills were not at the desired 

level. In these studies, the stories were discussed in terms of levels of self-efficacy and use of story 

components. 

In experimental studies aimed at developing story writing skills, it was determined in studies 

conducted with fourth grade elementary school students (Başkan, 2019; Özkan & Karasakaloğlu, 

2018; Kaya, 2016) that implementations made in line with the story writing curriculum improved 

students’ written expression skills and increased their writing knowledge. In Kaya’s (2016) study, it 

was reported that a writing approach based on metacognitive skills developed fourth grade students’ 

story writing skills and that students gained some metacognitive skills (planning, editing, preparation, 

etc.) in their writing. McDonnell and Ludlow (2015) revealed that preparation of a written draft, which 

allowed children to create a mental schema related to their story writing skills, facilitated story writing 

in second grade elementary school students. As a result of quasi-experimental studies that were made, 

it was stated that students’ story writing skills improved after they had received planned instruction 

related to story writing skills. 

Similar results are seen in studies in which the 6+1 Analytic Writing and Assessment Scale 

was used for investigating the development of story writing skills (Coe, Hanita, Nishioka & Smiley, 

2011; Paquette, 2002; Özkara, 2007). When students’ story writing skills were examined, significant 

differences were determined in relation to ideas, organisation, voice, word choice, sentence fluency, 

conventions and presentation after they had received instruction. In the study by Williams and Larkin 

(2013), a strong correlation was found between fluent reading skills and story writing skills. It was 

seen that students who had difficulty in correct pronunciation ability wrote poorer quality texts than 

students who could read normally. According to the results of that study, the fact that there is a strong 

correlation between reading skill, which is one of the most important language skills, and story writing 

skill is one of the reasons why students’ story writing skills need to be examined developmentally.    

When previous studies are examined, the lack of studies that discuss elementary school 

students’ story writing skills developmentally in terms of grade level is striking. It is clearly seen that 

the majority of studies were conducted in relation to a single grade level (e.g., Ulu, 2019; Taş, 2019; 

Duran & Yılmaz, 2019; Başkan, 2019; Eğilmez & Berber, 2017; Kaynaş, 2014), and that according to 

the research findings, problems related to students’ correct story writing skills continued from 

elementary school onwards towards higher grade levels. Furthermore, in studies related to story 

writing skills, (Kaynaş, 2014; Coşkun, 2005; Sallabaş, 2007; Kılıç, 2012; Küreci, 2017; Özkan, 2016), 

the story elements were generally considered for assessing these skills. Story writing is a writing 

activity that includes many features within it. Starting from this point, story writing skills should be 

evaluated in terms of both style and content. 

Aim of the Study  

The aim of this study is to examine the development of elementary school students’ story 

writing skills according to grade level within the framework of certain variables. In line with this aim, 

answers were sought to the following questions:  

1. To what extent do elementary school (4th-8th grade) students use titles in their stories? 

2. To what extent do elementary school (4th-8th grade) students use paragraphs in their 

stories? 

3. Does the total number of words used by elementary school (4th-8th grade) students in 

their stories differ significantly according to gender and grade level? 
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4. Do elementary school (4th-8th grade) students’ stories differ significantly in terms of 

quality (ideas, organisation, voice, word choice, sentence fluency, conventions and 

presentation) according to gender and grade level?  

METHODOLOGY 

Research Model 

In this study, a cross-sectional research model, one of the developmental research methods, 

was used. Studies in which the data related to the research process are collected at one specific point in 

time, and which serve to reveal the state of the phenomenon examined at that moment, are known as 

cross-sectional studies (Gürbüz & Şahin, 2014). This method was chosen for examining the 

development of story writing skills in students from fourth grade of elementary school to eighth grade 

of secondary school because it offered the researchers the opportunity to examine and compare the 

development and changes in students at different grade levels by allowing them to access individuals 

in different age groups (Çiğdem, 2015).  

Study Group 

The study group of the research consisted of 319 students attending elementary school (4th 

grade) and secondary school (5th, 6th, 7th and 8th grades). For determining the study group, the 

convenience sampling method was used, and three different state schools were chosen by taking 

account of transport conditions and the suitability of the schools (number of students, distance, etc.). 

In this sampling technique, the aim is to include participants who are suitable and willing to take part 

in the study (Creswell, 2005). Therefore, an effort was made to access a certain number of students 

from each class at 4th grade of elementary school and 5th, 6th, 7th and 8th grades of secondary school. 

By considering the fact that in the final years of elementary school, students have to a significant 

extent acquired fluent writing skills, the study was begun from the fourth-grade level. Furthermore, 

another factor in beginning to collect the research data from the fourth grade of elementary school was 

the fact that the students’ story writing performances were analysed according to an assessment tool 

(the 6+1 Analytic Writing and Assessment Scale) that includes high level writing skills (sentence 

fluency, organisation of ideas, word choice, etc.). These students attended three state schools with a 

middle socioeconomic level in three different provinces (Ankara, Trabzon and Giresun). Data for the 

distribution of the study group according to gender and grade level are included in the table below. 

Table 1. Distribution of students participating in study according to gender and grade level 

 

As seen in Table 1, a total of 319 students at elementary and secondary levels were included in 

the study group. It is seen that approximately 48% (N=154) of the students were girls, while about 

52% (N=165) of them were boys. 

Data Collection Tools  

A “Story Writing Form” developed by the researchers was used as the data collection tool in 

the research. For evaluation of the students’ stories, the 6+1 Analytic Writing and Assessment Scale 

developed by Özkara was utilised. 

Story Writing Form: The story writing form was developed by the researchers with the aim 

of determining the students’ story writing skills. The form consists of three sections. In the first 

section, in order to gather personal information, questions related to students’ grade levels and gender 

Gender   Grade   Total 

 4 5 6 7 8  

Female      41 29 40 22 22 154 

Male 40 37 29 30 29 165 

Total 81 66 69 52 51 319 
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are included. In the second part of the form, a story writing guideline consisting of four different 

topics for the students’ story writing is given. First of all, by examining local and foreign story writing 

guidelines, ten topics for story writing were specified. Care was taken to select topics that were suited 

to the students’ interests and levels, that they would be able to associate with their own lives, and by 

which they would be able to reflect the things they had read, their observations, ideas and 

imaginations. While writing texts or stories, students will mostly choose their ideas based on their own 

living environments, experiences, accumulations of cognitive knowledge and thinking skills 

(imaginations) (Wang, Chang, Lin & Chen 2018; Tompkins, 2008). The views of domain experts were 

consulted for selection of the topics. A form related to the subject was given to four academicians in 

the field of Turkish education and four classroom teachers. The experts were asked to give their ideas 

as to which topics would be more appropriate for the stories that elementary school students would be 

required to write, and to evaluate each topic with a score between 1 and 10. After the average scores 

were obtained, four topics were selected, starting with the highest score, and the other topics were 

eliminated. The third section of the form consists of two blank lined pages for students to write their 

stories. The topics included in the guideline are stated below. The students’ topic choices are shown in 

Table 2. 

Story Writing Topics: 

Topic 1. Write a story about a good or bad day that happened at school to a student who is the same 

age as you. 

Topic 2. Write a story about events that happened to a kitten that was stuck in the street on a cold 

winter’s day. 

Topic 3. Imagine that you are a bird. Write a story about the events that happened to you during 

journeys you made to distant lands. 

Topic 4. Write a story about events that happened to a child who has just moved to a new 

neighbourhood.   

Table 2. Elementary School Students’ Choices of Writing Topic 

         Topic Choice 

Grade 
Topic 1 Topic 2 Topic 3 Topic 4 

f % f % f % f % 

4th grade 10 3.1 32 10 11 3.4 28 8.8 

5th grade 4 1.3 27 8.5 5 1.6 30 9.4 

6th grade 5 1.6 24 7.5 12 3.8 28 8.8 

7th grade 6 1.9 13 4.1 9 2.8 24 7.5 

8th grade 10 3.1 10 3.1 11 3.4 20 6.3 

Total 35 11 106 33.2 48 15 130 40.8 

 

Table 2 reveals that most students (40.8%) chose the writing topic, “Write a story about events 

that happened to a child who has just moved to a new neighbourhood”, which is the fourth writing 

topic. This selection was followed by the topic, “Write a story about events that happened to a kitten 

that was stuck in the street on a cold winter’s day” (33.2). In third place came the topic, “Imagine that 

you are a bird. Write a story about the events that happened to you during journeys you made to 

distant lands” (15%), while the topic, “Write a story about a good or bad day that happened at school 

to a student who is the same age as you” came in last place (11%).    

6+1 Analytic Writing and Assessment Scale: Developed by Education Northwest (2006) as 

the 6+1 Trait Writing Model of Instruction and Assessment, the scale was adapted to Turkish by 

Özkara (2007). The characteristics required for a good quality piece of writing are given under 7 

headings. The headings included in the scale are ideas, organisation, voice, word choice, sentence 

fluency, conventions and presentation. The products obtained from the students were assessed by the 

two researchers, who gave them scores of 5, 3 and 1 by considering the criteria for the characteristics 
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included in the 6+1 Analytic Writing and Assessment Scale. According to the scale, the highest score 

that a story can obtain is 35.  

Before beginning the implementation, for the reliability of the scale, 30 students from each 

grade level were asked to write a story. The stories were evaluated independently by two domain 

experts using the analytic writing and assessment scale. For inter-rater reliability, calculation was 

made using Cohen’s kappa coefficient. According to the findings obtained, a reliability coefficient of 

.89 was determined between the scores given by the two domain experts. 

Data Collection Process 

The research data were gathered from three state schools with a middle socioeconomic level in 

three different provinces during the spring semester of the 2015-2016 academic year. The data 

collection process was carried out by the researchers. Prior to the data collection process, the students 

were given information about the implementation. First of all, the students answered the questions 

included in the first section of the story writing form. Next, the story writing topics included in the 

second part of the form were read aloud by the researchers. The students were asked to choose one of 

these topics and indicate their choice on the form. The students were given a period of 25 minutes and 

asked to write a story on the topics they had chosen. The data collection lasted two weeks. 

Data Analysis 

Data were collected from a total of 330 students for the study. By performing outlier analysis 

following the initial examination, the data took their final form with 319 students. During the scoring 

process for the stories, firstly, the researchers gave separate scores independently of each other and 

then the obtained data were compared. After comparisons of the scores, the cases on which the 

researchers disagreed were reviewed, and the researchers scrutinised their analysis until they reached 

agreement on conflicting cases. Reliability of the study was calculated using the formula Reliability = 

Number of Agreements / (Number of Agreements + Number of Disagreements) X 100, and it was 

seen that reliability was enabled with a 90% rate of agreement. According to this formula, values of 

70% and over are accepted as adequate (Miles & Huberman, 1994). 

For analysis of the data obtained during the research, the SPSS 16.0 statistical software 

program was used. The stories were evaluated in two dimensions, namely quantitively and 

qualitatively. In the quantitative dimension, analysis was made according to whether students had 

written a title for their stories, the number of paragraphs in their stories, and the number of words that 

they used in their stories. In the analysis of these data, frequency (f) and percentage (%) distributions 

were calculated. In the qualitative dimension, the state of inclusion of the story features in the stories 

the students had written was examined. The quality of the stories was analysed according to the 

features included in the “6+1 Analytic Writing and Assessment Scale” (ideas, organisation, voice, 

word choice, sentence fluency, conventions and presentation). Each characteristic was given a score of 

5, 3 or 1 depending on its inclusion in the story. The conformity of the data to normal distribution was 

examined from the descriptive statistics and parametric test assumptions. Arithmetic means, standard 

deviation values, skewness and kurtosis coefficients for the story writing scores were taken into 

consideration. The measures of central tendency and normality values for the story writing scores are 

shown in Table 3.  

Table 3. Measures of Central Tendency and Normality Values for Story Writing Scores 

Grade n Lowest Highest (X ) (Ss) Skewness Kurtosis 

4 81 0 33 15.3 7.3 .018 -.972 

5 66 7 35 19.2 7.1 .055 -.448 

6 69 7 35 19.2 8.2 .409 -.619 

7 52 7 35 18.6 6.5 .216 -.317 

8 51 7 35 19.6 7.9 -.249 -.828 
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Examination of Table 3 reveals that according to grade level, skewness and kurtosis values for 

story writing scores range between -1 and +1, and that therefore, distribution is normal. The test 

results for homogeneity of variance are given in Table 4   

Table 4. Results of Levene’s Test for Homogeneity of Variance  

Dependent Variable sd1-sd2 F P 

Story Writing  4-314 1.00 .40 

 

According to Table 4, the results of Levene’s test show that there are no significant 

differences between groups in distribution of error variances of the dependent variables (F=1.00, 

p>.05), and that therefore, the variances are homogeneous. The normal distribution variances of the 

data were examined, and since normal distribution was observed, the scores for the features of the 

stories and the number of words in the stories were calculated with the two-way ANOVA test 

according to grade level and gender.  

FINDINGS 

In this section, findings obtained from the analysis of the research data are presented in line 

with the research questions. 

1. Findings Related to the First Research Question  

Findings related to the research question about the extent to which elementary school (4th-8th 

grade) students used a title in their stories according to the grade level variable are given in Table 5. 

Table 5. Findings Related to Extent to which Elementary School Students Used a Title in their 

Stories 

 

As shown in Table 5, it was determined that 224 (70.2%) of the students participating in the 

study wrote a title for their stories, while 95 (29.8%) of students did not write a title. Considering 

grade levels, it can be seen that the fourth grade was the grade in which students used a title the most 

(84%), while the eighth grade was the grade in which students used a title the least (39.2%). It is seen 

that as grade level increased, the case of students’ using a title in their stories decreased.  

2. Findings Related to the Second Research Question 

Findings related to the research question about the extent to which elementary school (4th-8th 

grade) students used paragraphs in their stories according to the grade level variable are given in Table 

6. 

  

 

Grade Level 

Title 

Present Absent 

f % f % 

4th grade 68 84 13 16 

5th grade 52 78.8 14 21.2 

6th grade 57 82.6 12 17.4 

7th grade 27 51.9 25 48.1 

8th grade 20 39.2 31 60.8 

Total  224 70.2 95 29.8 
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Table 6. Findings Related to Extent to which Elementary School Students Used Paragraphs in 

their Stories 

 

According to Table 6, it is seen that that 261 (81.8%) of the students participating in the study 

formed a single paragraph in their stories, while 38 (11.9%) students wrote three or more paragraphs, 

and 20 (6.3%) students wrote their stories with two paragraphs. When grade levels are considered, it 

can be said that the grade in which students completed their stories with a single paragraph the most 

was the fourth grade ((87.7%), while the number of students in eighth grade who completed their 

stories with three or more paragraphs was greater than that in the other grade levels (19.6%). 

3. Findings Related to the Third Research Question 

Findings related to the research question about the total number of words found in the 

elementary school (4th-8th grade) students’ stories according to the gender and grade level variables 

are given in Table 7. 

Table 7. Arithmetic Mean and Standard Deviation Values for Number of Words in Elementary 

School Students’ Stories 

 

Examination of the values included in Table 7 reveals that when the total number of words 

written by the students in their stories is considered on the basis of gender, female students used a 

greater number of words than male students in all grade levels. When examination is made on the 

basis of the grade level variable, it is seen that as grade level increased, the total number of words used 

by students in their stories also increased. 

  

 

Grade Level 

One paragraph Two paragraphs Three or more paragraphs 

f % f % f % 

4th grade 71 87.7 4 4.9 6 7.4 

5th grade 56 84.8 6 9.1 4 6.1 

6th grade 53 76.8 6 8.7 10 14.5 

7th grade 42 80.8 2 3.8 7 15.4 

8th grade 40 76.5 2 3.9 10 19.6 

Total  261 81.8 20 6.3 38 11.9 

Grade Gender N Arithmetic Mean (X ) Standard Deviation (Ss) 

4 Female 41 120.951 37.823 

Male 40 98.650 45.977 

Total  81 109.938 43.263 

5 Female 29 142.862 47.294 

Male 37 117.270 44.841 

Total  66 128.515 47.339 

6 Female 40 163.725 39.563 

Male 29 121.310 43.593 

Total  69 145.898 46.097 

7 Female 22 186.863 53.243 

Male 30 119.700 46.470 

Total  52 148.115 59.311 

8 Female 22 177.954 52.004 

Male 29 121.551 48.313 

Total  51 145.882 56.911 
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Table 8. Two-Way ANOVA Results Related to Grade, Gender and Total Number of Words 

Variable sd F p 2 

Grade 4 10.315 .00 .118 

Gender 1 67.821 .00 .180 

Grade*Gender 4 2.750 .02 .034 

Error 309    

Total 319    

 

As seen in Table 8, as a result of the two-way ANOVA test that was performed, when the total 

number of words used by students in their stories (5 grades X 2 genders) was compared, a significant 

difference between scores was determined with regard to grade, gender and the joint effect of 

grade*gender [F(S)= 10.315, p=.00; F(C)= 67.821, p=.00; F(S*C)= 2.750, p=.02). That is, as grade level 

increased, the number of words used by students in their stories increased and female students used a 

greater number of words than male students in their stories. Furthermore, the interaction between 

grade and gender also had a significant joint effect on the total number of words (p<0.05). 

The graph showing the mean total numbers of words written by students in their stories 

according to grade level and gender is presented in Figure 1.  

 

Figure 1. Development of number of words used in stories according to grade level and gender 

When Figure 1 is examined, it is seen that the mean total number of words used by the 

elementary school children in their stories according to grade level and gender steadily increased in 

female students up to seventh grade, whereas it decreased in eighth grade. Considering male students, 

however, it is seen that a large improvement/increase in the number of words did not occur, although 

there was an improvement, albeit small, as grade level increased. When the graph is examined as a 

whole, it can be seen that in terms of the number of words used in their stories, female students were 

better than male students at all grade levels. 

4. Findings Related to the Fourth Research Question 

Findings related to the features (ideas, organisation, voice, word choice, sentence fluency, 

conventions and presentation) of elementary school (4th-8th grade) students’ stories according to the 

gender and grade level variables are given in Table 9. 
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Table 9. Arithmetic Mean and Standard Deviation Values for Quality of Elementary School 

Students’ Stories 

G
ra

d
e 

G
en

d
er

 Ideas Organisation Voice Word 

Choice 

Sentence 

Fluency 

Conventions Presentation Scale Total 

Score 

(X ) (Sd) (X ) (Sd) (X ) (Sd) (X ) (Sd) (X ) (Sd) (X ) (Sd) (X ) (Sd) (X ) (Sd) 

 

4 

F (41) 2.80 1.24 2.75 1.11 2.80 1.32 2.65 1.80 2.41 1.11 2.60 1.28 2.70 1.30 18.75 6.65 

M (40) 1.87 1.13 1.80 1.24 1.90 1.41 1.85 1.16 1.77 1.09 1.32 .88 1.37 .92 11.90 6.40 

 

5 

F (29) 3.55 1.29 3.20 1.23 3.06 1.25 3.34 1.07 3.06 1.46 3.13 1.30 3.00 1.19 22.37 6.95 

M (37) 3.00 1.24 2.62 1.31 2.29 1.26 2.56 1.06 2.29 .96 1.97 1.11 1.97 1.01 16.72 6.32 

 

6 

F (40) 3.05 1.53 3.00 1.50 2.82 1.46 3.15 1.23 3.00 1.28 2.70 1.60 2.90 1.46 20.62 8.68 

M (29) 2.79 1.11 2.93 1.36 2.31 1.33 2.44 1.18 2.37 1.32 2.10 1.26 2.31 1.22 17.27 7.34 

 

7 

F (22) 3.27 1.66 3.00 1.23 3.00 1.06 2.81 .85 3.18 1.22 2.81 1.22 3.09 1.15 21.18 6.73 

M (30) 2.80 .96 2.60 .96 2.46 1.38 2.20 1.12 2.46 1.38 1.86 1.13 2.33 1.09 16.73 5.81 

 

8 

F (22) 3.81 1.33 3.45 1.37 2.81 1.05 2.90 .97 3.09 1.30 3.36 1.77 3.54 1.10 23.00 6.61 

M (29) 2.51 1.15 2.37 1.32 2.31 1.33 2.37 1.32 2.58 1.45 2.44 1.40 2.44 1.05 17.06 7.95 

 

According to the values included in Table 9, when the scores obtained from the “6+1 Analytic 

Writing and Assessment Scale” are evaluated in terms of gender, it can be said that female students’ 

mean scores are higher than those of male students at all grade levels. When examined on the basis of 

the grade level variable, it is seen that the highest scores belong to female students in eighth grade. 

Considering all grades as a whole, the categories included in the scale and the mean scores are as 

follows: ideas X =29.45, organisation X =27.72, voice X = 25.76, word choice X = 26.27, sentence 

fluency X =26.21, conventions X =24.29, and presentation X =25.65. These results can be interpreted to 

say that in their story writing performances, students were more successful in the idea generation skill 

than in the other skills, whereas they were weaker in the conventions skill, which includes the 

punctuation marks and spelling rules of the story, than in the other areas. 

Table 10. Two-Way ANOVA Results Related to Grade, Gender and Features of Stories 

Variable sd F p 2 

Grade 4 5.163 .00 .063 

Gender 1 42.402 .00 .121 

Grade*Gender 4 .655 .62 .008 

Error 309    

Total 319    

 

As seen in Table 10, as a result of the two-way ANOVA test that was performed, when the 

students’ stories (5 grades X 2 genders) were compared in terms of the features they included, a 

significant difference between scores was determined with regard to grade and gender separately, but a 

significant difference was not found according to the joint effect of grade*gender [F(S)= 5.163, p=.00; 

F(C)= 42.402, p=.00; F(S*C)=.655, p=.62). That is, as grade level changed, the extent of the students’ 

inclusion of the story features also changed. Furthermore, female students’ use of the story features 

was greater than that of male students. However, it was seen that the interaction between grade and 

gender did not have a joint effect on the extent of inclusion of story features (p>0.05).  

The graph showing the mean scores obtained by elementary school students from the “6+1 

Analytic Writing and Assessment Scale” according to grade level and gender is presented in Figure 2. 
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Figure 2. Development of story quality (6+1 Analytic Writing and Assessment Scale) according to 

grade level and gender 

Examination of Figure 2 reveals that scores obtained by elementary school students from the 

“6+1 Analytic Writing and Assessment Scale” according to grade level and gender increased in both 

genders until fifth grade. In the first year of secondary school (fifth grade), it is seen that female 

students’ scores decreased but that an increase occurred in male students’ scores. Between sixth and 

seventh grades, however, scores increased in female students but decreased in male students. In the 

final years of secondary school (seventh and eighth grades), it is seen that students’ scores continued 

to increase in both genders. When the graph is examined as a whole, it can be seen that the scores 

obtained by female students from the “6+1 Analytic Writing and Assessment Scale” were higher than 

those of male students at all grade levels. 

CONCLUSION AND DISCUSSION 

In this study, which aimed to examine story writing skills of elementary school students (4th-

8th grade), the extent of using a title, paragraphing, total number of words and story features in 

students’ stories were examined according to students’ grade level and gender. In the stories written by 

the students, first of all, the extent to which they used a title was examined. It was concluded that over 

half (70%) of the students used a title in their stories. Considering the grade level variable, it was seen 

that the grade in which students used a title the most was the fourth grade, while the eighth grade was 

the grade in which students used a title the least. It was concluded that as grade level increased, the 

frequency of using a title decreased. This situation shows similarity with the results of the study by 

Arıcı and Ungan (2008), in which they evaluated secondary school students’ written narratives. 

Secondly, the organisation of paragraphs formed by the students while writing their stories 

was examined. It was seen that the great majority of students (82%) created their stories with a single 

paragraph, and that even if the number of words used in their stories changed, the paragraphing (single 

paragraph) remained the same. In the study conducted by Duran and Yılmaz (2019) at elementary 
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school level, it was concluded that fourth grade students’ paragraph knowledge in the stories they 

wrote was inadequate. In studies carried out with secondary school students, too (Arı, 2010; Bahşi & 

Sis, 2019), it was reported that students were unsuccessful in forming paragraphs in their stories. In 

Arı’s (2010) study related to assessment of narrative texts written by sixth and seventh grade students, 

it was concluded that students generally wrote stories by using a single paragraph. In the study by 

Bahşi and Sis (2019), in which they examined fifth and eighth grade students’ levels of creating 

sentences, paragraphs and texts, it was also determined that students’ paragraphing skills were not at 

the desired level.  

It was concluded that according to grade level and gender, the mean total number of words 

used in the elementary school students’ stories increased as grade level advanced, and that female 

students were ahead of males in this regard. In other words, the number of words used in the 

elementary school students’ stories showed a significant difference when considered in terms of 

gender, grade level and both variables together. Moreover, significant differences were also found 

between students at the same grade level in terms of the number of words they used in their stories. 

For example, in sixth grade, there was a student who wrote a story consisting of 39 words and another 

student who wrote a story made up of 324 words. This finding may be due to situations such as 

students’ individual differences and different writing skills. In some studies conducted in the literature, 

it is seen that word types and number of sentences are generally calculated rather than comparisons 

based on grade level, and it is stated that the number of words is an important criterion for defining the 

quality of students’ writing (stories) (e.g., Cameron, et al., 1995; Nelson & Van Meter, 2007). 

When the stories written by the students were examined in terms of quality, it was found that 

the separate effect of the grade and gender variables was significant, but that the joint effect of the two 

variables together was not significant. When the elementary school students’ story features (ideas, 

organisation, voice, word choice, sentence fluency, conventions and presentation) were evaluated 

according to grade level and gender, a graph that is non-linear but that shows development appeared. 

When the elementary school students’ stories were assessed according to the “6+1 Analytic Writing 

and Assessment Scale” on the basis of grade and gender, it was seen that their quality increased 

between fourth and fifth grade in both genders, that between fifth and sixth grades, it increased in male 

students but decreased in female students, that between sixth and seventh grades, it increased in female 

students but decreased in male students, and that between seventh and eighth grades, it increased in 

both groups. In general, in terms of inclusion of the story features, it is seen that female students were 

at a higher level than male students at all grade levels. This finding corresponds with the findings of 

research examining the effects of gender on story writing performance (Şimşek, 2000; Pearson, 2007; 

Bölükbaş, 2006; Arıcı & Ungan, 2008; Arı, 2010; Bağcı, 2011; Yalınkılıç, 2010; Kaynaş & Anılan, 

2015; Özkan & Karasakaloğlu, 2018; Akyol & Aktaş, 2018; Ulu, 2019; Duran & Yılmaz, 2019). 

It was concluded that in terms of story features, the students were most successful in the idea 

generation category, while the area in which they were weakest was conventions. This finding of the 

study differs from the previous research findings made by Eğilmez and Berber (2017). As a result of 

their study, in which they examined fifth grade elementary school students’ story writing skills, 

Eğilmez and Berber (2017) determined that the area in which students were most successful when 

writing stories was the “language and expression” dimension, while the area in which they had the 

most difficulty was the “content” dimension, which included the story elements. In the conducted 

studies, it is stated that students placed emphasis on the quantity of their written texts rather than on 

their quality (Kırmızı & Beydemir, 2012; Tabak & Göçer, 2013; Yekeler, 2015). Moreover, a need is 

felt for serious writing instruction in order to obtain texts in which the ideas that are created do not 

repeat themselves or consist of random combinations, and the main idea is supported by auxiliary 

ideas (ideas); in which introduction, development and conclusion sections are included, and there is a 

title that is appropriate for and specific to the text and that reflects the main idea (organisation); in 

which the students are not indifferent to the topic (voice); which is easy to understand by including 

appropriate words (word choice); in which the writing is compelling and the reader is not bored while 

reading (sentence fluency); in which the rules of grammar are observed (conventions); and in which 

the handwriting is legible (presentation). 
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When the findings of the study are evaluated in general, it is seen that according to grade 

level, the increase in scores and number of words in the students’ story writing performances showed a 

non-linear development. Since the students’ writing experience increased as grade level increased, 

they had an understanding/belief that they would write better stories. However, with regard to the 

Turkish Curriculum (2019), it is seen that the learning outcomes related to students’ story writing tasks 

do not show an improvement even though grade level increases, and that the same things are 

emphasised with different expressions. Furthermore, rather than expressions related to the content or 

quality of the stories, quantitative features are at the forefront (e.g., the 7th grade learning outcome: 

“[students] will specify a title appropriate to the content of what they write”; 8th grade learning 

outcome: “Students will be enabled to design realistic or imaginary items according to the type of 

expression and topic, create a coherent time and space fiction, and include exposition, conflict and 

resolution sections”).   

Studies conducted in our country reveal that with regard to writing, students have many 

deficiencies in areas such as spelling and punctuation, planning, writing a title suited to the text, 

paragraphing, and sentences (Alkan, 2007; Ayyıldız & Bozkurt, 2006; Kırbaş, 2006; Arıcı & Ungan, 

2008). Indeed, in the report published by the Ministry of National Education (MoNE) in 2020, it is 

seen that with regard to the results of the Turkish Language Exam for the Four Skills, the scores 

obtained by students in the writing skill were lower than the scores obtained in the other language 

skills (reading, speaking and listening). In a pilot study in which 1850 seventh grade students 

participated, it was seen that in the exam for determining writing skills, which also included a story 

writing task, students’ writing achievement was very low. This situation supports the idea that writing 

instruction given to students is inadequate. The lack of a detailed and progressive story writing 

instruction that takes grade level into account has a negative effect on the development of story writing 

skills. 

Recommendations 

Students’ writing activities can be structured as process-based activities aimed at developing 

their story qualities. For example, using example stories, students can be enabled to include an 

introduction, development and conclusion in the stories they create, thereby enabling them to associate 

paragraphing with these sections in their written texts. By not limiting their writing activities to a 

single topic, several story writing topics, which are within students’ field of interest and in which they 

will take pleasure from writing, can be included. Göçer (2010) stated that the path to making writing 

enjoyable for students lies through equipping them in the subject of writing methods and techniques 

and defining interesting writing topics that will activate their imaginations. A cross-sectional research 

model was used in this study. In terms of seeing the development of students’ story writing skills more 

clearly, a longitudinal research model which includes the same students can be used. Regarding the 

quality of students’ stories, the number of sentences can be calculated by examination in the grammar 

dimension. The quality of writing in their stories can be examined by analysing the number of words 

according to the variety and types of words used.   

Limitations  

The most important limitation of this study is that the research data were collected from 

different provinces (Ankara, Trabzon and Giresun). Furthermore, the study is limited to 319 

elementary school students, and these students’ story writing performances are limited to the variables 

of grade level, gender, using a title, paragraphing and number of words. Moreover, the story writing 

performances were limited by the four topics that were given to the students. 
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