International Journal of Progressive Education, Volume 18 Number 6, 2022
© 2022 INASED

Analytical Rubric Development Study for Assessment of the Speaking and Writing
Skills at Primary School Level

Berker Bulut'
Adnan Menderes University

Abstract

The purpose of this research is to develop an analytical rubric for the assessment of speaking and
writing skills of primary school students. The study was designed according to the survey model. The
sample of the study consisted of third-grade primary school students who were studying in Aydin
Province, Turkey in the 2020-2021 academic year. 34 primary school third-grade students, 19 girls
and 15 boys, involved in the studies carried out throughout the research. Field experts were consulted
to define content validity of the analytical rubrics improved for speaking and writing skills. The
content validity indexes obtained from the field experts’ opinions on each item show that the content
validity of the analytical rubrics is provided. For reliability of the analytical rubrics, analysis of
variance and Kendall's W test were carried out. According to the reliability analysis, the rubrics were
found to be reliable. These findings are strong evidence showing that analytical rubrics for speaking
and writing skills are valid and reliable.
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INTRODUCTION

Since the day he opened his eyes to life, human beings find themselves in a social structure
with verbal or nonverbal rules. Therefore, human beings first interact with their environment in order
to recognize and adapt to the world they live in. This interaction takes place through language, which
makes human more special among other living beings in nature.

Scientists investigating the way of thinking of people have concluded that language is the
ability that best expresses the structure and limits of thought (Saygili, 2011). According to cognitive
theorists, thought develops before language and thought cannot develop without speech (Lecompte,
1980). On the other hand, Onan (2011) states that there is a production of thought in the speech
process and that speaking is closely related to thinking skill. Likewise, Plato emphasizes that the act of
thinking is a self-talk with oneself and states that the thought is shared thanks to the speaking skill.
Descartes argues that in order to be able to think, the individual must acquire the speaking skill
(Altinors, 2003). As it can be understood from what has been quoted, people convey their thoughts by
using their speaking skills and develop identity in the community as a social being.

Writing skill is one of the ways of conveying thought just like speaking. However, paying
attention to expression, expressing thoughts fully and correctly, makes writing more difficult than
speaking (Gogiis, 1978). This process, which Temizkan (2014) defines as "the act of using silent
language", requires establishing connections and constructing meaning through the interaction of
cognitive and physical factors. Writing directs the individual to research, to complete the deficiencies
and to correct the mistakes. In this respect, writing skill helps people gain knowledge, mature mentally
and acquire the habit of consistent thinking. For this reason, it is accepted that individuals whose
writing skills are not sufficiently developed may experience some difficulties in academic and
professional terms (Harris et al., 2009). A ready pen establishes an open communication of people
with their social environment, and to the creation of an environment of love, tolerance and peace by
understanding each other (Calp, 2010).

As mentioned above, for enhancement of speaking and writing skills, which have an important
place in human life, the same importance ought to be given at all levels of education from primary
education to higher education. It is the responsibility of the mother tongue teachers to develop the
langage that the child obtains randomly from the environment until the school age. As a matter of fact,
the general purpose of mother tongue education is to gain language skills and develop the world of
emotions and thoughts. Karatay (2014) also states that the foundations of language skills are laid in the
family environment and explains that language education in primary education has two purposes:

« To ensure that students acquire knowledge and become good graspers in the learning
process with their reading and listening language skills.

« To ensure that students to convey their feelings and thoughts well with their writing and
speaking language skills.

Among the language skills, listening and reading are included in the comprehension
dimension, while speaking and writing are included in the narrative dimension. Listening and speaking
are skills that an individual acquires from the moment they are born and are learned before other
language skills. For this reason, it is important to teach reading and writing skills to school-age
children. Tompkins (2005) explains that since the speaking skill is a language skill acquired before
reaching school age, there is a prevailing opinion that this skill doesn’t need to be comprised in the
instruction schedule. On the other hand, there is a need for a mother tongue teaching program that uses
the comprehension and narrative dimensions of the language as much as possible. As a matter of fact,
in the language development process, listening, speaking, reading and writing language skills mutually
affect and complement each other (Sever, 2011). Apart from these, it is thought that determining the
proficiency of the students in four language skills and revealing the current situation will guide the
studies to be carried out to develop these skills (Ministry of National Education, 2020).
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In this study, analytical rubrics were developed in order to contribute to the assessment of
speaking and writing skills, which constitute the narrative dimension of language skills, within the
framework of the determined competencies. On the other hand, since speaking and writing are related
skills in terms of being expressive language skills, they were assessed together in this study. It is
expected that the rubrics developed for primary school students will help primary school teachers in
their mother tongue education lessons. The reason why the target audience is primary school students
is that it is important to start the education of speaking and writing skills at an early age. In addition, it
is aimed to respond to the need to provide feedback on studies aimed at developing these skills.

Since speaking and writing are performance-based skills, measuring these skills necessitates
the use of appropriate measuring instruments. Assessment and evaluation in education defines
performance as an individual's effort while putting forward a new product using intelligence and
abilities (Kutlu et al., 2010). Performance-based measurement distinguishes it from classical methods
of evaluation, as it contains real-life cases and focuses on metacognitive skills. In addition, observing
the performance and development of the individual while using the knowledge and skills they have are
among the superior aspects of performance-based situation determination (Popham, 2000; Wortham &
Hardin, 2015). In performance-based measurement studies that can be used in affective, cognitive and
psychomotor domains, first of all, attention should be paid to the description of performance and the
preparation of the grading key. The grading key should also guide the person being evaluated, apart
from the rater. Accordingly, rubrics, rating scales, observation forms and checklists can be said as
measuring instruments used in performance-based measurement.

Contrary to the explanations above, it is seen that alternative measuring instruments for the
assessment of speaking and writing skills are limited in Turkey. Bozkurt (2017) emphasizes that there
are no academically promoted assessment criteria for speaking skills in the country. In addition, he
explains that the measurement tools developed to define the level of competence of Turkish native
speakers are few and they do not show consistency in point of both classification and criteria.
Similarly, it is stated that there is no measurement approach to monitor and measure writing skills in
Turkey (Karatay, 2013). In this sense, rubric was preferred as a measuring instrument in order to
assess speaking and writing skills in this study.

Rubrics are explanatory scoring schemes used to evaluate the performance of individuals and
the product they produce as a result of their performance (Brookhart, 1999). Rubrics make clear the
expected performance of the student and which behaviors are important in the evaluation process, thus
creating a common perception for the student and the teacher regarding the evaluation process (Arter
& McTighe, 2001).

In particular, analytical rubrics provide feedback to teachers, students and parents about the
strengths and weaknesses of individuals' work, thanks to clearly defined criteria (Hall & Salmon,
2003). Analytical rubrics are preferred more than holistic rubrics in terms of giving more detailed
feedback on student performance (Mertler, 2000). In addition, analytical rubrics allow scoring to be
carried out independently of the rater and time in terms of expressing the evaluation criteria and
criterion definitions clearly (Aktas & Alict, 2018). From this point of view, the possibilities offered by
analytical rubrics in the performance evaluation process and the structure of interscorer reliability can
be shown among the reasons why they were preferred in this study to assess the speaking and writing
skills of primary school students.

As described above, the subject of this research is the development of a measuring instrument
to assess the speaking and writing language skills of primary school students. Analytical rubric, which
is commonly used in performance-based measurement, was preferred as a measuring instrument.
Consequently, the purpose of this research is to develop an analytical rubric for the assessment of
speaking and writing skills of primary school students.
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METHOD
Research Design

In this study, the research was designed according to the survey model, as it was aimed to
develop two different analytical rubrics for the evaluation of the speaking and writing performances of
primary school students. As Karasar (2013) stated, in the survey model, the research subject is tried to
be defined in its own terms and as it is.

Research Sample

Research sample group comprised of the third-grade students of the primary school who were
learning in Aydn in the 2020-2021 academic year. Convenience sampling was used to designate the
research sample. In line with the permissions obtained within the scope of the research, the school
administration and classroom teachers were interviewed. As a result, the research was conducted in a
suitable school. The reason why third-grade students were included in the study is that the assessment
criteria for speaking and writing skills can be predicted to lower and upper grade levels. As a result, 34
primary school third-grade students, 19 girls and 15 boys, get involved in the studies carried out
throughout the research.

Data Collection Tools Development Process

Information on the data collection tools developed in the research to assess the speaking and
writing performances of primary school students is explained in detail below.

The development of the data collection tools was based on the rubric development stages
suggested by Haladyna (1997, as cited in Kutlu et al., 2010). In this sense, while developing speaking
and writing rubrics for primary school students, a literature review was made and evaluation criteria
were determined based on the relevant definitions. Then, by taking expert opinion, the levels were
determined and defined for each assessment criterion for speaking and writing skills.

In the application form prepared for the analytical rubric of speaking skills, five criteria were
determined as “Vocabulary, Pronunciation, Grammar, Fluency, and Consistency”. These criteria were
arranged by making use of the speaking skill evaluation framework created by Bozkurt (2017). In this
sense, the pronunciation criterion was arranged in relation to the utterance field, which includes the
elements of respiration, articulation, and loudness. VVocabulary and grammar criteria were arranged in
relation to the language competence field, which contains make lexical-syntactic choices. The
consistency criterion was arranged in relation to the content field describing the arrangement of the
speech. Finally, the fluency criterion was arranged in relation to the fluent field, which involves
speaking rate, repetitive and pausing. While determining the levels of the evaluation criteria, the
quadruple performance level suggested by Robert (2008) was preferred. Accordingly, a four-point
rating was developed as “less sufficient, developable, sufficient, quite sufficient” and the expected
performances at each level were defined (Appendix-1).

In parallel with the explanations above, similar processes were followed while preparing the
analytical rubric for writing skills. In the prepared application form, there are five criteria, namely
"Word Choice, Grammar, Readability, Mechanics, and Consistency". These criteria were arranged
according to the writing skill evaluation criteria suggested by Raimes (1983). Accordingly, the word
choice criterion was arranged in relation to the discourse method, which emphasizes the inclusion of
conjunctions, idioms and explanations that will enrich writing. The readability criterion was regulated
in terms of the intelligibility dimension associated with word and thought repetitions and expression
disorders. The consistency criterion was arranged in relation to the content field, which includes the
relevance of words, sentences and idioms to the subject. The mechanics criterion is arranged in the
field of spelling rules, which includes the correct spelling of words and setting the page layout.
Grammar criterion is also regulated in the field of grammar, which includes the correct use of the rules
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of that language, such as the correct use of suffixes. As stated above, for each criterion determined, a
four-point rating was made from the minimum (1-less sufficient) to the maximum (4-quite sufficient)
score, and the expected performances at each level were defined (Appendix-2).

Before proceeding to the implementation phase, the classroom teacher was informed about the
application forms of the analytical rubrics for speaking and writing skills, and her opinion was taken in
terms of the application principles. Due to the global epidemic, the speaking and writing performances
of the students were mostly recorded by the classroom teachers. In this process, virtual meetings were
held with the classroom teacher and it was planned on which subjects the students should continue
their speaking and writing practices. The purpose of this preparation process was to enable students to
participate effectively in speaking and writing activities on a specific topic. After the classroom
teacher concluded that the students were ready, the practices were started. At this stage, a topic was
determined by the researcher and the classroom teacher, and the students were asked to write about
this topic in accordance with the process-based writing approach. Care was taken to ensure that the
chosen topic was related to the daily lives of the students and would allow them to make preparations.
Then, the researcher conducted individual interviews with each student on the same topic. He recorded
the speeches of the students with a voice recorder. Data analysis were conducted for validity and
reliability studies using voice recordings and textual matters.

Data Analysis

In order to define analytical rubrics’ wvalidity, content and criterion validity have been
investigated. To determine the content validity, expert opinions on the subject were taken. To define
the criterion validity, correlation was calculated with "Written Expression Analytical Rubric"
developed by Bilican-Demir and Yildirim (2019) and "Speech Assessment Rubric” developed by
Yasar (2017). For reliability of the analytical rubrics, the consistency between the evaluations of three
different raters was examined.

FINDINGS
Validity Study

The validity studies of the analytical rubrics developed for speaking and writing skills started
with the determination of the content validity. For this purpose, the opinions of four expert
academicians on the subject were taken. The same processes were followed for both rubrics. Experts
were asked for their opinions regarding the compatibility of the criteria in the rubrics with the
mentioned language skills, the number of performance levels determined for the criteria, and the
appropriateness of the definitions for the purpose and scope. Expert opinions obtained according to the
four-point rating model suggested by Davis (1992) (a-ltem is extremely relevant, b-ltem is highly
relevant, c-ltem is partially relevant, d-Item is not relevant). In reference to Bozkurt and Arica-Akkok
(2019), the content validity index (CVI) can be calculated using this formula: The number of experts
who ticked “a-Item is extremely relevant” and “b-Item is highly relevant” / the total number of
experts. In this study, it was found that the CVI values obtained for the items in both rubrics were not
below 0.8. Accordingly, it can be said that the content validity of the rubrics has been achieved.

After the content validity studies of the analytical rubrics developed for speaking and writing
skills, the criterion validity was checked. For the speaking skill analytical rubric, its correlation with
the "Speech Assessment Rubric" developed by Yasar (2017) examined. Two different rubrics were
used to assess the speaking skills of the primary students and Spearman's rank correlation coefficient
was calculated to define the relationship between them. A positive and significant correlation was got
between the two rubrics (r=.782, p<.01). Correlation was calculated with the “Written Expression
Analytical Rubric” developed by Bilican-Demir and Yildirim (2019) for the writing skill analytical
rubric. Two rubrics were applied to assess the writing performances of the students and Spearman's
rank correlation coefficient was calculated to define the relationship between them. A positive and
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significant correlation obtained between the two rubrics (r=.832, p<.01). The correlation coefficients
found show that the criterion validity is provided for both rubrics.

Reliability Study

In order to calculate the reliability of the analytical rubrics developed for speaking and writing
skills, the scores of three raters were checked by using Kendall's W test. If the value found as a result
of the Kendall W test is close to zero, it refers that there is no agreement between the raters, and that
the value is close to one refers that there is agreement between the raters. According to Kutlu et al.
(2010), the high level of agreement between raters indicates that the measurement instrument is
reliable. In Table 1, the Kendall's coefficient of concordance calculated for interrater reliability is
shown.

Table 1. Kendall's W test results between raters

N Kendall's W df p
Speaking Skills Analytical Rubric 3 .86 33 .000
Writing Skills Analytical Rubric 3 .82 33 .000

When Table 1 is examined, Kendall's W test results between the scores given by three raters
using analytical rubrics for speaking and writing skills were found to be 0.86 and 0.82, respectively.
By extension, it can be interpreted that the level of agreement between raters is good (t=.86, p<.001;
1=.82, p<.001).

Within the scope of reliability studies, it was investigated whether there was a difference the
mean scores given by the raters. According to Moskal and Leydens (2000), the fact that the mean
scores given by the raters are close to each other means that the measuring instrument is reliable.
Accordingly, the results of the analysis of variance concerning the mean scores among the raters are
presented in the tables below.

Table 2. The distribution of the scores given by the raters according to the speaking skills
analytical rubric

Raters N X S

R1 34 15.40 1.10
R2 34 15.80 1.07
R3 34 15.20 1.18

As can be seen in Table 2, it is understood that the mean scores given by the three raters are
close to each other. The results of ANOVA on whether these values are significant are shown in Table
3.

Table 3. ANOVA results regarding scores given according to the speaking skills analytical
rubric

Source of the Variance Sum of Squares df Mean Squares F p
Between Groups 6.347 2 3.173 2.602 .079
Within Groups 120.720 99 1.219

Total 127.067 101

According to Table 3, it is understood that there is no statistically significant difference
between the scores given by the three raters using the speaking skills analytical rubric (F-g9)-2.602,
p>.05). Consequently, the mean of the scores given by the raters using the measuring instrument are
close.
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Table 4. The distribution of the scores given by the raters according to the writing skills
analytical rubric

Raters N X S

R1 34 15.28 1.08
R2 34 15.62 1.27
R3 34 15.04 1.05

As can be seen in Table 4, it is understood that the mean scores given by the three raters using
the writing skills analytical rubric are very close to each other. ANOVA results regarding whether
these values are significant are also shown in Table 5.

Table 5. ANOVA results regarding scores given according to the writing skills analytical rubric

Source of the Variance Sum of Squares df Mean Squares F p
Between Groups 8.587 2 4.293 3.647 .067
Within Groups 158.924 99 1.177

Total 167.511 101

When Table 5 is examined, it is seen that there is no statistically significant difference
between the scores of three raters according to the writing skills analytical rubric (F(-9=3.647,
p>.05). Therefore, the means of the scores given by the raters using the measuring instrument are
close. Accordingly, it can be said that these results are strong evidence for the reliability of analytical
rubrics developed for the evaluation of speaking and writing skills.

CONCLUSION AND SUGGESTIONS

The purpose of this research was to develop an analytical rubric to assess the speaking and
writing performances of primary school students by an observer. For this purpose, validity and
reliability studies of speaking and writing skills analytical rubrics were conducted.

The analytical rubrics for speaking and writing skills developed within the scope of this
research consist of five criteria and four performance levels defined for each criterion. In order to
determine the content validity of the measuring instruments, the opinions of the experts in the subject
area were used. In this study, it was found that the content validity indexes values obtained for the
items in both rubrics were not below 0.8. Accordingly, it can be said that the content validity of the
analytical rubrics has been achieved. In addition, in order to define the criterion validity, the
correlation between the speaking skills analytical rubric and the “Speech Assessment Rubric”
developed by Yasar (2017) was examined. The correlation between the writing skill analytical rubric
and the “Written Expression Analytical Rubric” developed by Bilican-Demir and Yildirim (2019) was
calculated. Finding a positive and significant relationship between the results of both analyzes is
evidence of the criterion validity of the improved analytical rubrics.

In order to calculate the reliability of the analytical rubrics of speaking and writing skills, the
scores of three raters were checked by using Kendall's W test and analysis of variance. The Kendall's
W test results were .86 in the speaking skill analytical rubric and .82 in the writing skill analytical
rubric, indicating a good level of agreement between raters. The absence of a statistically significant
difference as a result of the analysis of variance means that the scores given by the raters using the
analytical rubrics are close. These findings are strong evidence showing that analytical rubrics for
speaking and writing skills are valid and reliable.

When the related studies in the literature are examined, it is understood that the data collection
tools used for speaking and writing skills are observation, assessment forms and rubrics (Aktas &
Alici, 2018; Bulut, 2015; Bilican-Demir & Yildirim, 2019; Kartallioglu, 2015; Temizkan & Atasoy,
2016; Yiiceer, 2014). However, it is seen that there is no evaluation framework that will guide the
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development of the prepared measuring instruments, and accordingly, researchers have determined
different criteria. Apart from this, the report “Turkish Language Exam in Four Skills: Results of the
Pilot Study” announced by the Ministry of National Education (2020) shows that speaking and writing
skills are measured with open-ended questions. In this report, although the criteria for evaluating the
answers to open-ended questions are explained, no information is given about the measuring
instrument. In this sense, it is thought that this study will contribute to the field in terms of its subject.

Starting from the results of the research, suggestions are offered below:
1. By using the analytical rubric of speaking and writing skills developed in this research,
descriptive research can be done to define the verbal lecture and written expression performances of

primary school students.

2. This research was carried out on speaking and writing skills. In future studies, a measuring
instrument can be developed for listening and reading skills, which constitute the comprehension
dimension of language.

3. Scale development studies can be carried out in order to define the anxiety, attitude and
self-efficacy levels of primary school students regarding their speaking and writing skills.

4. 1t is recommended to carry out applied researches on how to measure language skills in
bachelor's level, especially for preservice primary school teachers.
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Appendices

Appendix-1. Speaking Skills Analytical Rubric

Criteria

Vocabulary

Less Sufficient (1): Uses words without paying attention to their meaning. When she/he can't find the
appropriate word, she/he uses meaningless expressions such as "thing". Uses words with the same
meaning in the same sentence. Repeats words frequently. The words she/he uses are insufficient to
express her/his ideas.

Developable (2): Uses some of the words in a way that is misunderstanding. In her/his speech, she/he
sometimes uses evasive expressions instead of words that she does not think of. Repeats words from
time to time. He/she includes words that have the same meaning in the same sentence. The words
she/he used while expressing herself/himself are insufficient.

Sufficient (3): She/he rarely uses words that will be misunderstood. She/he pauses on words that do
not come to mind while speaking, and gives little place to evasive expressions. Avoids word
repetitions. Words with the same meaning in their sentences are very rare. The words she/he uses to
express her/his ideas are simple but sufficient.

Quite Sufficient (4): Uses words in the correct sense throughout the conversation. She/he does not
include any evasive expressions in her/his speech. Uses word-rich sentences to express ideas.
Metaphorical expressions are included. It is seen that she/he makes use of proverbs and idioms.

Pronunciation

Less Sufficient (1): She/he speaks the local dialect. She/he spells without paying attention to the
pronunciation. It is seen that mispronunciation. Speech is difficult to be understood by the listener.

Developable (2): Occasionally includes local dialects. She/he spells some words without paying
attention to the pronunciation. She/he has trouble making some of the sounds. It is seen that
haplology. The listener makes an effort to understand what she/he is speaking.

Sufficient (3): It is seen that it rarely includes local dialect words. There are almost no wrong sound
out. Takes care not to haplology. The listener may experience minor difficulties while listening to the
speech.

Quite Sufficient (4): She/he speaks in Turkey Turkish. Local dialects are not found in her/his speech.
She/he says Turkish vowels according to their pronunciation. No haplology is seen. Her/his speech is
easily understood by the listener.

Grammar

Less Sufficient (1): Orders the words in a sentence irregularly. It includes inverted sentence or
elliptical clause. Subject-verb disagreement is seen in her/his sentences. Incomprehensibility is often
found in her/his sentences. Include false transition words (like but, however, as). Her/his sentences are
usually simple.

Developable (2): There are irregularities in the order of the words used in the sentence. Some of the
sentences are inverted or elliptical. Makes sentences with subject-verb agreement from time to time.
She/he continues to make grammatical errors in her/his sentences. She/he sometimes uses transition
words appropriately and correctly. It is seen that she/he includes different structures as well as simple
structures in her/his sentences.

Sufficient (3): She/he often puts her/his words in the correct order in a sentence. It rarely includes
inverted and elliptical sentences. Pays attention to make sentences with subject-verb agreement.
Generally, the sentences she/he makes do not contain incomprehensibility. Uses some of the transition
words incorrectly. Uses sentences of different structures together.

Quite Sufficient (4): The words used in the sentence are in their place. Pays attention to subject-verb
agreement. The sentences do not contain grammatical errors. It includes rich sentence structures. Uses
transition words correctly and appropriately. It is seen that she/he uses rhetoric to enrich her/his
speech.

Fluency

Less Sufficient (1): Her/his speech is in a single tone from beginning to end. Makes long pauses. She
speaks intermittently. Makes sounds like “Eee, 111, mmm” between sentences or words. It puts
different sounds in place of the sound it should use.

Developable (2): She/he continues to speak in a single tone. She/he pauses in some places, her/his
speech is interrupted. She sometimes includes expressions like “Eee, 111, mmm”. It is seen that she/he
cannot make some sounds.

Sufficient (3): In her/his speech, it is seen that she/he gives place to emphasis and intonation in
general. She/he gives a little place for pauses and avoids interrupting her/his speech. It is seen that she
almost never uses expressions such as “Eee, 111, mmm”. Pronounces most of the sounds correctly.

Quite Sufficient (4): She/he continues her/his speech by paying attention to emphasis and intonation
from beginning to end. She/he completes her/his speech without interruption, as it does not allow
unnecessary pauses. Pronounces all of the sounds correctly.

190



International Journal of Progressive Education, Volume 18 Number 6, 2022
© 2022 INASED

Consistency

Less Sufficient (1): She/he deviates from the purpose of her/his speech and gives place to meaningless
words. There is no meaning in the transitions between sentences and words. The connections between

the sentences are weak.

Developable (2): Speech is often disconnected from the subject. Although she/he tries to pay attention
to the meaning between sentences and words, it is seen that this meaning transition cannot be
established. Sentences are tried to be connected with each other, but this is still insufficient.

Sufficient (3): In her/his speech, she/he takes care to use meaningful words without deviating from
her purpose. There is meaning in most transitions between sentences and words. Almost all of the
sentences are related to each other. It is seen that she/he sometimes includes cause-effect and purpose-

effect sentences.

Quite Sufficient (4): In her/his speech, she/he uses meaningful words suitable for the purpose of the
speech from beginning to end. The transitions between sentences and words are meaningful.
Sentences are related to each other. It is seen that cause-effect and purpose-effect sentences are
included.
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Appendix-2. Writing Skills Analytical Rubric

Criteria

Word Choice

Less Sufficient (1): She/he includes words that are not suitable for the purpose in her/his writings. Prefers
simple words. Uses the same word in multiple sentences.

Developable (2): It is seen that she/he occasionally includes words suitable for the purpose of writing. It
includes words with different structures as well as simple words. Keeps using the same word in multiple
sentences.

Sufficient (3): It gives very little space to words that deviate from the purpose of writing. It is seen that it
includes different words in terms of structure. She/he rarely uses the same word in different sentences.
Occasionally she gives place to proper, common and abstract nouns.

Quite Sufficient (4): Avoids using unnecessary words. She/he chooses words suitable for the topic she/he
is writing. Uses words rich in structure and meaning.

Grammar

Less Sufficient (1): Writes without paying attention to edge effect. Repeats the same subject instead of
using pronouns. She/he makes grammatical errors in her/his writings. Subject-verb disagreement is seen
in her/his sentences. Writes with different tense suffixes. It is seen that sometimes she/he doesn’t include
punctuation marks at all and sometimes does not use appropriate punctuation marks.

Developable (2): Writes without paying attention to some edge effect. It is seen that she uses pronouns,
albeit a little. She/he continues to make grammatical errors in her/his sentences. There is subject-verb
agreement in some sentences. In her/his writing, it is seen that she/he occasionally breaks from the
sequence of tenses. There are errors in some punctuation marks.

Sufficient (3): It is rarely seen that she writes without paying attention to edge effect. She/he tries not to
repeat the subject. She/he makes very few grammatical errors in her/his writings. Usually the sentences
are subject-verb agreement. In her/his writings, it is rare to find sentences that break from the sequence of
tenses. There is little to no error in punctuation marks.

Quite Sufficient (4): Writes by paying attention to edge effect. Uses pronouns instead of writing the same
subject over and over. The sentences do not contain grammatical errors. Pays attention to subject-verb
agreement. She/he writes with the same tense throughout the article. Punctuation marks are correct and in
place.

Readability

Less Sufficient (1): The letters are written adjacency. In some places, cursive and manuscript are
intertwined. It is seen that it does not include appropriate spaces between words and sentences. The
words are seen as intertwined. In general, the reader has difficulty reading the text.

Developable (2): There is adjacency in the writing of the letters. Spaces between words and sentences are
not enough. It is seen that some of the words are written inside each other. Although the reader
understands some parts of the text, they generally have difficulty reading the text.

Sufficient (3): There is very little adjacency in the writing of letters. There is enough space between
words and sentences. Nested words are rarely encountered. The reader generally understands the text and
does not make much effort while reading it.

Quite Sufficient (4): From the beginning to the end of the article, the spaces between letters, words and
sentences are regular. Letters, words and sentences do not have any adjacency or interpenetration. The
text can be easily read and understood by the reader.

Mechanics

Less Sufficient (1): She/he doesn't include paragraph indentation in her/his article. She/he doesn't make
center alignment and uses paper irregularly. Misspells words that do not fit at the end of the line, doesn't
use hyphen. It is seen that she/he does not use capital letters at the beginning of the sentence. Includes
capital letters in the middle of the word.

Developable (2): She/he includes paragraph indentation in some parts of her/his article. Uses paper
irregularly in general. Some words that do not fit at the end of the line are misspelled, and it is rarely seen
that there is no hyphen. It is seen that capital letters are used at the beginning of some sentences.
Sometimes capital letters are used in the middle of the word.

Sufficient (3): Pays attention to paragraph indentation. Makes center alignment and uses paper regularly
in general. Properly spells most words that don't fit at the end of the line. Uses a hyphen. The use of
lowercase letters is very rare when starting a new sentence.

Quite Sufficient (4): She/he includes paragraph indentation her/his article. Makes center alignment and
uses paper regularly. Properly spells words that don't fit at the end of the line. Uses a hyphen. All upper-
and lower-case letters are correct throughout the article.
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Consistency

Less Sufficient (1): She/he does not include a suitable title for the content of the her/his article. Words
and sentences are detached from the subject and each other in terms of meaning. The storyline is
complex. Character, place, time and place elements are not encountered.

Developable (2): The title she/he added to her/his article is not very suitable for its subject. Some of the
words and sentences are detached from the subject and each other in terms of meaning. There is
complexity in terms of storyline. Although she/he includes the elements of character, place, time and
space, she does not describe them in her/his writing.

Sufficient (3): Writes a title suitable for the content of the article. It is rarely seen that some words and
sentences are disconnected from the subject and from each other. She/he includes introduction,
development and conclusion sections in her/his articles. In her/his writings, she/he includes the elements
of character, place, time and place and describes them, albeit a little.

Quite Sufficient (4): The title is appropriate to the content of the article. The words and sentences she/he
writes are consistent with each other and relevant to the topic. She/he writes without disturbing the
storyline, paying attention to the introduction, development and conclusion parts. In her/his writings,
she/he includes and describes the elements of character, place, time and space.
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